
Section 10: Other teaching techniques  

Learning Strategies  

“Learning is not a spectator sport. Students do not learn much just by sitting in 

class listening to teachers, memorising pre-packaged assignments, and spitting 

out answers. They must talk about what they are learning, write about it, relate 

it to past experiences, apply it to their daily lives. They must make what they 

learn part of themselves”. (Chickering and Gamson, 1987)  

Pupil-led tasks are prominent and “hands on” activities are encouraged to 

ensure full student engagement. Ideally, an 80/20 percentage balance between 

pupil activity and teacher talk is aimed for, in favour of student-led learning. This 

balance is, however, acknowledged as aspirational and not all lessons will lend 

themselves to this percentage breakdown. Tasks are challenging and relevant to 

learning objectives. Many activities are open in nature (eg “rich” tasks). 

Students are actively engaged in activities that make them think about and 

comment upon information presented, rather than simply listening to the 

teacher talking. Students will analyse, synthesise and evaluate information 

through working regularly with other students.  

Co-operative learning is a form of active learning where students work 

together to perform specific tasks in pairs or small groups (eg “think / pair 

/share” and reciprocal teaching activities) and this style of learning is prominent 

in our classrooms.  

Paired work is used regularly at Christleton and this presents significant 

learning opportunities through the use of dialogue. Students are encouraged to 

actively listen to the viewpoints of others and to offer their own opinions. They 

are expected to challenge each other constructively and to share, evaluate and 

develop individual and collective ideas.  

Group work is encouraged across all levels of ability, supported by teacher 

intervention as appropriate to maintain momentum. Students are able to explore 

and develop their understanding of key issues and are able to develop their 

social and team-working skills. Students are provided with opportunities to 

practise and learn from each other and to extend their decision-making and 

problem solving skills. They are able to develop a sense of empathy and to 

understand the views of others. Group work is fully inclusive and groupings are 

flexible to suit specific tasks.  

The level of teacher talk is at a minimum. Whole-class teacher explanations 

are concise and used to present key concepts and ideas and to demonstrate 

skills and processes. Effective explanation skills are used to engage and support 

students in active learning and higher order thinking. Teacher talk is used to 

establish interactive dialogue in which the teacher and students articulate ideas 

to develop knowledge and understanding, creating an appropriate level of 

challenge to enable students to make good progress.  

  

 



Differentiation  

Staff use differentiated activities to ensure that all students make progress in 

their learning.  

Individuality is recognised and the challenge of managing diversity is embraced.  

Differentiation addresses the individual needs of students through an appropriate 

range of resources and strategies. Teaching assistants and other adults are 

actively involved in planning and differentiating lesson activities.  

Lesson activities are varied to take account of different preferred learning styles. 

Learning opportunities are presented to develop knowledge and understanding in 

visual, read-write, auditory and kinaesthetic learning styles (VARK). A range of 

resources are used to support and motivate all types of learner, including 

reading, writing and drawing tasks, ICT, music and role plays.  

Intervention begins in the classroom as the first “wave” of intervention and is 

used precisely to address under-achievement. Strategies used focus on support 

within the classroom and a guided learning approach is encouraged, whereby 

small groups of students are targeted within a larger class. Where available, 

teaching assistants are used to facilitate this guided learning process. Teachers 

plan carefully to ensure that lessons fit into existing schemes of work and enable 

the whole class to progress, not just the targeted group.  

Teaching assistants are viewed as an integral part of the lesson and their role is 

focussed on developing learning. Teachers and teaching assistants work in 

partnership to ensure that learning objectives are achieved by all groups of 

students. Ideally, teaching assistants are involved by teachers in the planning 

and preparation of work.  

The Learning Environment  

We aim to offer an inspirational and stimulating 

learning  environment for all our students. Our 

classrooms are fully inclusive, recognising the abilities 

and aptitudes of each  individual student. Students 

feel empowered to make  positive contributions to 

each lesson and genuinely  believe that their 

contributions are valued. Students are  not afraid to 

take risks in their learning and are  encouraged to do 

so. Students enjoy their lessons and  have fun in the 

process of learning.  

Classroom displays are up-to-date, relevant and accessible,                                                                           

designed to capture attention and generate interest. Students are encouraged to 

produce their own work for display purposes.  

Teachers, where practical, meet and greet students at the start of each lesson.  

Classroom management procedures are firmly established and students are fully 

aware of classroom guidelines and routines; consequences and rewards are used 

consistently and appropriately reflecting the School Behaviour Policy.   



Achievement  

  

Celebration is a powerful motivator for students.  

As well has the whole school reward system, departments are encouraged to 

have their own reward system, which may include:  

• Behaviour points  

• Postcards/letters home;  

• Displaying students’ work  

• Sending students to the Subject leader or member of LG for praise  

• Private and public praise  

• Telephone, Schoolcoms or e-mail home  

• Note in planner  

• Rewards such as certificates, sweets etc  

  

Underachievement must be challenged  

  

The aim of the teacher is to initiate change  

 

Identification and Challenge  

• Teachers will familiarize themselves with relevant data as it 

becomes available (for example, SEN register, target grades, SISRA) 

and use this to inform expectations and monitor progress.  

• Relevant data must be shared with students and used to create 

positive dialogue  

• Teachers must address barriers to learning which may prevent 

students from achieving, such as disruptive behaviour or lack of 

confidence.  

• Permanent change comes about gradually with the appropriate mix 

of challenge and praise  

• Teachers must be aware of other factors, such as SEN and G&T 

needs as well as any social and emotional influences that may affect 

learning.  

• Regular subject/pastoral area discussions should focus on 

promoting and noting achievement and results in actions that 

challenge underachievement.  



• Teachers are expected to talk to students about their learning in 

order to establish reasons for any underachievement. Targets should 

be negotiated and reviewed regularly.  

• Teachers should use appropriate sanctions, according to 

departmental and school policy when work or behaviour fails to meet 

acceptable standards.  

• Teachers should be prepared to forgive and start afresh.  

  

Try these….  

  

    

  

  

  



  

  

  

  

  

  



  
   

  

  

  



  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  

  



Home learning   

Under the DCSF guidelines* home learning is defined as ‘any work or activities 

which pupils are asked to do outside of lesson time, either on their own or with 

parents or carers’   

  

Aim   

The aim of this guidance will be to state our approach to homework and explain 

its place in the curriculum and outline our expectations of students, teachers and 

families.   

  

The Purpose of Home learning  

• Encourages regular study habits, perseverance and self-discipline 

for life-long learning   

• Can offer opportunities for work, including research independent of 

the teacher   

• Can open up the curriculum, exploiting materials and resources not 

always available in the classroom   

• Is an important strategy for encouraging motivation, creativity and 

initiative   

• Gives opportunities for practising and consolidating skills learned in 

class   

• Provides and important bridge between home and school and a 

means of involving parents and others   

  

Students need to   

• be totally clear on the need for and benefits of home learning  

• be able to apply this understanding   

• be able to or enabled to organise their work   

• know how, when and where to best to do their home learning, they 

should be supported to be able to make relevant choices for their own 

circumstances   

• be supported to able to assess the quality of the work they have 

done   

• know how and when to involve others and what support is available   

   

 



Appropriate tasks for home learning   

Good home learning will involve a variety of activities or tasks and have clear 

learning objectives that are shared with the students. Finishing work from class 

should generally be avoided and tasks should either be discrete or be leading to 

or informing another task or outcome. Tasks could include :  

  

 Extended writing, factual or imaginative or preparation of drafts of 

such work   

 Illustrations, charts, map work, design and artwork   

 Simple experiments   

 Reading, (intensive or extended) books, magazines, journals, 

newspapers, articles, etc   

 Developing and extended project or examination coursework, 

involving different levels of skill   

 Research work, fact finding, gathering information, gathering or 

analysing sources, evaluating evidence, forming judgements   

 Library visits   

 Learning by rote/heart   

 Report writing   

 Interviews   

 Designing   

 Making a model   

 Structured tasks within projects   

 Revising a unit of work for assessment   

 Collecting materials , perhaps from a library or items not 

immediately available in school, for a verbal report or art/design work   

 Listening to/watching a particular relevant broadcast or film   

 Practising a particular skill   

 Work on the internet   

 Writing a draft from class into best   

  

  

  



Whilst all students work at different rates we believe it is important to give 

guidelines of time to help students and families.   

Year 7 - 8: 3 x 30 minutes per day   

Year 9 -11: 3 x 45 minutes per day   

Extended home larning can be set covering more than one homework session. 

Some subjects will be expected to set one piece a week, others 2 and some 

fortnightly.  

  

Giving effective home learning   

It is vital that home learning is given at a point of the lesson when it is possible 

to give instructions, allow time for explanations and questions, as well as 

students record it in their planners.   

Homework tasks should be clear in terms of   

- what is expected of each student   

- when it is to be completed by   

- where it is to done (which book etc)   

Teachers should plan home learningk as an integral part of the learning and how 

it fits into their assessment for learning.   

Careful consideration needs to be given to the needs of EAL and SEN students in 

setting home learning. Staff should also be sensitive to the responsibilities some 

students may have outside of school and be flexible where reasonable requests 

are made by families.   

 

Assessment and monitoring of home learning   

Appropriate feedback on home learning tasks can take a variety of forms, such 

as oral feedback, self-evaluation, acknowledgement and diagnostic marking.   

  

 Assessment criteria for key assessments are published in student-

friendly formats   

 GCSE grades are awarded and recorded for key assessment pieces 

and for substantial pieces of work where appropriate   

 Students’ work must be marked at least fortnightly in core subjects 

and every three weeks in all other subjects. An Attitude to Learning 

grade should be allocated.   

 Learning targets (or progress targets) are regularly set- at least 

once every three weeks in core subjects and at least every six weeks 

in non-core subjects.   



How learning is annotated   

 Teachers should indicate to students what a task is going to be 

marked for- relating to Learning Objectives of project or lesson and 

assessment criteria of task.   

 Marking is not about correcting. Teachers highlight errors: students 

correct them.   

 Correction (DIRT) time needs to be built in to class and homework 

routines.   

 Teachers should not feel that they have to mark every spelling and 

punctuation error.   

Here is, however, a set of baseline literacy expectations that all staff need to 

mark for. These are   

• Full stops and capital letters   

• The 100 basic spellings (because, does etc.)   

• Paragraphs   

  

 Teachers should also mark subject-specific spelling errors (key words or 

target vocabulary)   

 The following symbols are to be used:   

  

  

  

  

  

  

  

  



Flipped Learning   

While often defined simplistically as “school work 

at home and home work at school,” Flipped 

Learning is an approach that allows teachers to 

implement a methodology, or various 

methodologies, in their classrooms.  

 

To counter some of the misconceptions about 

this term, the governing board and key leaders 

of the Flipped Learning Network (FLN), all 

experienced Flipped Educators, have composed a 

formal definition of “Flipped Learning.” Explicitly 

defining the term may dispel some of the myths 

repeatedly promulgated by teachers, the media, 

and researchers.  

 

These Flipped Learning leaders also distinguish 

between a Flipped Classroom and Flipped 

Learning. These terms are not interchangeable. 

Flipping a class can, but does not necessarily, 

lead to Flipped Learning. Many teachers may 

already flip their classes by having students read text outside of class, watch 

supplemental videos, or solve additional problems, but to engage in Flipped 

Learning, teachers must incorporate the following four pillars into their practice.  

  

  

 

 

 

 

 

 

 

 

 

 

 



 

  

 


