Section 2 - Assessment for Learning
At Christleton High School we believe that the principles of formative
assessment pioneered by Dylan Wiliam and Paul Black should be at the heart
of the learning process.

“Assessment for learning is the process of seeking and
interpreting evidence for use by learners and their teachers to
decide where the learners are in their learning, where they need to
go and how best to get there”.
(Assessment
Reform Group, 2002)

Assessment for Learning (AfL), sets out five key principles for embedding
effective formative assessment in lessons:
•
•
•
•
•

Clarifying and sharing learning intentions that informs the student as to
where their learning is going;
Engineering effective discussions, tasks and activities that elicit
evidence of learning;
Providing feedback that moves the learner forward;
Activating students as learning resources for one another;
Activating students as owners of their own learning.

Teachers therefore must:
• Have a secure understanding of progression in their subject and in
understanding the key concepts and skills which underpin it;
• Effectively use teaching and learning approaches which enable pupils
to understand what they need to do to improve their work as well as the
ability and will to act on this themselves

AfL is …

The Benefits of AfL:
Assessment for learning is a powerful way of raising pupils’ achievement. It is
based on the principle that pupils will improve most if they understand the aim of
their learning, where they are in relation to this aim and how they can achieve the
aim (or close the gap in their knowledge). It is not an add-on or a project; it is
central to effective teaching and learning.
The Basics
• Objectives and Outcomes
• Modelling
• Success criteria
• Exemplification – good or bad (students should know the standards
they are aiming for and how to improve)
• Making a clear link between levels/grades and skills
• High quality discussion and orally led learning, e.g. “think time”, “wait
time” etc.
• High Quality feedback of all kinds (oral and written) and time to act
upon it eg “DIRT”
• Peer and self-assessment (activating students as learning resources
for each other)
• Formative target setting – related to individual and curricular targets

Objectives, Outcomes and Success Criteria: The “3 Pillars” of AfL
•

Learning objective: what the teacher intends that students will learn
(sometimes known as teaching objectives, lesson objectives, lesson
aims, learning goals, learning intentions, WALT)

•

Learning outcome: how students will demonstrate their learning (think
in terms of “be able to …”)

•

Success Criteria: the quality or standard of work/processes/skills that
students should aim for to achieve the learning outcome/intention
(broken down into its constituent parts)

Setting Learning Objectives
Consider carefully what students will be expected to “learn”. This is an
important distinction from “do” which is the task or the context for learning.
Consider how each element in the lesson impacts on the others in the diagram
below:

Objective Language
Objectives should be directly related to what students will “learn” – it is
perhaps advisable to avoid the use of “understand” to frame an objective as
this implies that students will fully acquire a skill or knowledge. See below for a
list of words and phrases to support the writing of objectives:
To explore …
To empathise …
To relate …
To revisit …
To compare …
To recall …
To select …
To identify …
To trace …
To reflect …

To encourage …
To describe …
To focus …
To review …
To determine …
To summarise …
To retrieve …
To recognise …
To distinguish …
To familiarise

To investigate …
To introduce …
To develop …
To evaluate …
To contrast …
To show …
To experiment …
To adopt …
To present …

Writing Objectives and Bloom’s Taxonomy
See below for a list of objective language that relates directly to Bloom’s
Taxonomy and hierarchy of skills:
Bloom's Taxonomy
Bloom's Taxonomy is a way to classify instructional activities or questions as
they progress in difficulty. The lower levels require less in the way of thinking
skills. As one moves down the hierarchy, the activities require higher level
thinking skills.

Linking Objectives & Outcomes
•

Making a specific link between objectives and outcomes can be a very
powerful progression tool: e.g. “AF3: deduce, infer or interpret
information, events or ideas from texts”

•

Outcomes should be framed in terms of what students will “be able to”
do if they are successful in achieving the learning objective. Be able to
… use words like “suggests”, “implies”, “gives the impression that …”
when writing about texts

Consider common objectives from your lessons and how you would
exemplify the learning
outcomes

Success Criteria
Success Criteria involves negotiating a list of criteria with students that they
should aim to achieve in the task (what does “good” look like?):
- It provides opportunities for peer & self-assessment based on the criteria
- It creates more opportunities for more specific oral feedback given as the
task is performed
- Can be based on prior modelling or good/bad examples of student work
The teacher becomes a facilitator – consulting with students and guiding them
towards what they need to achieve (keeping learning on track) – removes
them from the equation – allowing students to gauge their own progress
against their own criteria.

Success Criteria & Feedback

The clear set of negotiated success criteria allows for
both verbal and written feedback to become far more
specific and therefore related to areas requiring
progress in students’ work. Success Criteria not only
focuses the feedback of teachers but also improves
the feedback of students to students when engaged in
peer and self assessment. We should all aim to keep
our feedback in the “positive – specific” quadrant:

Peer & Self-Assessment
Peer and self-assessment is an invaluable tool in allowing learners to visualise
the standards they are aiming for and to take steps towards improving their
work.
•

improving feedback from pupils has opened up the need for deeper
changes in the roles and relationships between learners and their
teachers (Kings, Medway and Oxfordshire Formative Assessment
Project, KMOFAP);

•

teachers need to allow time for this to develop, i.e. to train pupils in
peer assessment, and this also needs a committed and consistent
whole-school approach;

•

pupils should not be left to their own devices to self-assess; the
techniques promoted in this document will enable pupils to begin to
take increasing responsibility for their own learning and progress.

Peer and self-assessment is a highly individualised skill that is usually
developed within the individual constraints of particular subjects – relating to
the development of the concepts and skills that lie at the heart of those
subjects.

Practical Strategies
Questioning to Promote Higher Order Thinking
Questioning is used regularly during all phases of lessons to promote higher
order thinking skills. While many questions are planned, both individually and
in sequences, some may be intuitive in response to a particular aspect of the
lesson, or in order to address a perceived weakness during a lesson.
Teachers move around to ask questions so that all students come within their
range of vision. “Bloom’s Taxonomy” is used to promote understanding at all
levels, ranging from closed, factual questions to more divergent, stretching
questions. At Christleton, there is a focus on higher order questions in order to
extend students by offering challenge and by presenting increased cognitive
demands.
Students are encouraged to develop their own questioning skills and to
regularly ask questions of both their teachers and peer group. A climate is
created where students feel safe to make mistakes and take risks in answering
questions.
A range of strategies are used to ensure a fully inclusive approach to
questioning.
Questions can be categorised by the type of intellectual responses they
elicit:
First-Level Questions
First-level questions require fact-collection, counting, defining, describing,
listing, naming or recalling data.
Second-Level Questions
Second-level questions involve the processing of information by comparing,
contrasting, classifying, distinguishing or explaining.
Third-Level Questions
Third-level questions encourage individuals to see relationships and patterns
by evaluating, hypothesising, imagining, predicting or idealising. It is these
third level questions which enable students to access higher order thinking
skills.
Scaffolding Questions
A good classroom dialogue involves all three levels of questioning. By
scaffolding their questions, teachers can help students start with a foundation
of known facts, delve more deeply into the reasons for the facts, and design
hypotheses that spring from these facts and explanations.
Each level of questioning uses key words to prompt certain types of
responses:
•

First-level questions ask for short responses and usually refer to events
in the past tense, using verbal cues such as who, what, when, where.
For example, “who was the first person on the moon?”

•

Second-level questions pose the questions how and why: “How do
these events compare?” For example, “what did Neil Armstrong and
Christopher Columbus have in common?”

•

Third-level questions include what if questions that prompt prediction
and hypotheses: “How would the United States be different today if the
first American settlers had come from Japan?” Third-level questions
require conditional, speculative thinking.

Strategies for Promoting Questioning/Scaffolding:
Teachers can promote self-directed learning not only by scaffolding their own
questions but also by teaching students to understand and utilise the three
levels of questions. Students who understand the complexities and purposes
of different types of questions can modify their own learning and ask questions
that will strengthen their critical thinking skills. Teachers can facilitate this
process in several ways:
• Teach students how to recognise progressively difficult levels of
questioning.
• Instead of measuring recall with a standard test, ask students to design
test questions incorporating all three levels of questioning.
• In classroom discussions, scaffold questions to encourage students to
layer knowledge and construct thoughtful responses.

How to improve student answers before you ask the question
Question all the students
• Use ‘No Hands- up’
• Understand the thinking required. Analyse the question before it is
asked and model that thinking before the question is asked.
• Establish a gap between asking and answering.
• Search for answers in notes or pictures. Ask students to jot down notes
or sketches of their ideas. This clarifies vague or implicit thoughts.
• Talk in small groups. An opportunity to formulate and exchange idea
midway between solitary thought and the daunting arena of the whole
class.

After the answer: How teachers can use their responses to learners’
answers to increase the depth of students’ thought
1. Silence & Waiting Time - make a habit of counting to five before offering
any response.
2. Probing - Ask students to correct their answer by:
• saying how they arrived at the answer
• stating the reasons for the answer
• citing the specifics on which the answer is based; and
• giving concrete answers.

3. Accepting - State provisional acceptance – “That’s interesting” – “Let’s
explore that”.
4. Clarifying and correcting
• When the answer is incorrect, state the question for which the answer is
correct.
• When the answer is garbled or confused, restate the Answer or ask a student
to restate it.
• When the question is irrelevant use a focusing question. For example, “John,
how does your answer relate to our question about…..?
5. Elaborating
• Generative elaborations ask students to build on their answers by adding
more of the same – further examples, more data, and additional specifics.
“Good, what else can you say?” “Any other possibilities?”. Draw lists of
answers on the board. Give brief, encouraging feedback; “Good, that’s nice”,
“Let’s have some more”.
• Lifting elaborations ask students to make something more of their
answers by creating a tentative generalisation that unites and explains a
variety of data. Ask students to make generalisations; “Are there any patterns
or themes in your answers?”, “What common features do you see?”, “Is there
a general cause at work here?”. Ask students to relate their answers to
possible consequences, similar situations, and other issues. Ask students to
re-examine their position from different standpoints.
Teacher to Student/Student to Teacher/Student to Student Dialogue
General Strategies
1. Prepare key questions to ask (link clearly to learning objective/intention)
2. Ask fewer and better questions
3. Use questions to make progressive cognitive demands (e.g. analysis,
synthesis, evaluation)
4. Give the students thinking time and put pauses in between questions
5. Use students’ responses, even incorrect ones
6. Encourage students to ask questions and engage in collaborative and
challenging discourse

•

•

Popular thought and classroom observation recommends a breakdown
of questions as closed: requiring a “right” answer or, open: requiring a
range of response or opinion.
Is there a way of moving towards the second model and getting the
best of both worlds?

Hinge Questions
•
•
•
•

•
•
•

•

•

A hinge question is based on the important concept in a lesson that is
critical for students to understand before you move on in the lesson.
The question should fall about midway during the lesson. (this is
variable, depending on what you want to achieve.)
Every student must respond to the question within two minutes.
You must be able to collect and interpret the responses from all
students in 30 seconds Hinge questions demonstrate the importance of
the “closed” question in aiding classroom assessment.
A question or series of questions to assess the understanding of the
whole class around the “hinge” learning in the lesson.
Multiple choice works best – used either at the start of a lesson or 2/3
of the way through.
Use ABCD cards or mini whiteboards held up with students in their
places or label each corner of the room with a letter and ask them to
stand in the corner where they think the right answer is.
This immediately differentiates those who have grasped the hinge
learning and those who haven’t, allowing the teacher to target
questioning and feedback appropriately – clarifying misconceptions etc.
It can be usefully adapted to deal with varieties of assessment around
ideas such as “shades” of being right and different interpretations.

Hinge questions demonstrate the importance of the “closed” question in
aiding classroom assessment.

Examples of Hinge Questions in Different Subjects:

Unfortunately the principles of formative assessment set out by Black and Wiliam often
become confused with methods of assessment for learning promoted through the National
Strategies and with the development of the Assessing Pupils’ Progress (APP) documents.
As a result formative assessment or assessment for learning has been seen to be more
about employing strategies of assessment to measure and plan for pupil progress rather
than about the everyday process of teaching.

Engineering effective discussions, tasks and activities that elicit evidence of learning
In order to learn effectively it is important that all students are actively engaged in tasks that
stretch and challenge them. Some principles are outlined below; however, once again the
list is not exhaustive and the application of strategies is at the professional discretion of the
teacher.
•

Engineering effective discussions; careful thought
needs to be put into planning the role that talk has in
lessons. Techniques such as no-hands questioning,
employing wait time or asking for a student to
summarise a discussion can lead to whole class
engagement.

•

•

Engineering effective tasks and activities; careful
thought needs to be put into planning the work that students will do. For
example, carefully organised group work using the principles of Co-operative
Learning can ensure that all students are engaged.
Eliciting evidence of learning; a key challenge for teachers is to ensure that
classroom activities provide opportunities for students to exhibit their learning so
that teachers and students can make informed decisions about the form and
amount of progress being made.

Activating students as owners of their own learning and learning resources for one
another It is our goal to nurture independent learners who have the skills to be successful in
an increasingly globalised and changing world. We are trying to educate and prepare
students to do jobs that have not yet been imagined. To achieve this we must train and
equip students to be critical and reflective learners.
Through Building Learning Power students should be able to think about the learning
process and how to learn successfully. This can be done by engaging students in the
learning progress, employing effective questioning techniques, sharing learning objectives
and success criteria and by giving them opportunities to assess their own work. This can be
further developed by helping them extend these skills by engaging in peer assessment,
giving each other advice and by having opportunities to teach each other.
Effective planning
If Active Learning is to be successful it is not going to happen by chance. Christleton
teachers are expected to and do plan their lessons carefully. This does not mean
preparing individual lesson plans for every lesson.
Lesson planning must take into account the principles of Active Learning. This consistency
of approach will support students in their learning and will support colleagues in delivering
consistently high quality lessons. In order to help support teachers with this process we have
developed a standardised lesson plan – the ‘5 minute lesson plan (Section 11). However,
we do not expect such rigidity, whilst lessons clearly have a start a middle and an end, the
variety of each phase is endless and there is not prescriptive way to approach any of these.
Teachers are not expected to plan every single lesson using this form as this would
create an unreasonable work burden - it is an approach, you may find it useful at
certain times to help clarify your thoughts. However, all teachers are expected to be
familiar with the learning plan, apply its principles to their lessons and use it for
formally observed lessons.

In conjunction with the learning plan, departments are expected to have Schemes of
Learning in place to plan curriculum delivery and pupil progress. Schemes of learning
should be there to support teachers deliver the curriculum and provide consistency of
experience for students. They should include clear guidance of the delivery of the
specification, methods of assessment, including homework and provision for SEN, including
Highly Able and More Able students and any cross curricular themes such as ICT, Literacy,
Numeracy etc. Schemes of learning are not however intended to stifle colleagues’
individuality and creativity.

