Section 9: What classroom teachers need to know about SEND
“All teachers are teachers of students with special educational
needs”
We demonstrate the effective implementation of our SEND policy by:
 Successfully including and educating students with SEND to exceed their
targets at Christleton High rather than at specialist provisions.
 Involving the most appropriate external agencies and following appropriate
procedures to enable students experiencing difficulties to attend school
more regularly.
 Implementing Quality First Teaching into all lessons.
 Delivering a range of interventions to help to remove barriers to learning.
difficulties
 Fully including students with special educational needs and disabilities into
the school community.
 Maintaining a SEND register to enable teachers and support staff to make
reasonable adjustments in their classrooms. The SEND register is a working
document and must be regularly consulted as it is the class teacher’s responsibility
to ensure that the needs of all the students are met in the classroom.
 Increasing motivation and self-esteem and so reducing disaffection and raising the
overall self-esteem and attainment of students.
 Offering behaviour management intervention strategies in consultation with the LA
and other professional bodies
 Informing parents/carers at all stages and notifying them of any change in
provision. Consulting with and inviting parents, carers and colleagues
form external agencies to attend review meetings.
Implications for teachers and departments
 Policies, schemes of work, programmes of study and development plans reflect the
needs of the students with SEN.
 Departmental resources are identified and allocated with regard to students with
SEN  Students with SEN are identified in planning and staff access detail from our
SEN register  SEN is included on the agenda at Department meetings.
 Teachers are aware of students with SEN in their teaching groups through information provided on
SIMS , the SEND register and in the one page profiles of students with SEND.
 In class support is planned for and effectively used
 Staff are aware of guidelines and best strategies to use with SEND
students through shared information and through CPD.
Identification, assessment and provision
 The SENCO and Transition Coordinator collate primary records and information
throughout transitional liaison. The SENCO attends annual reviews from Year 6 for
students with statements intending to transfer to Christleton. Parents/carers may
forward additional information and are encouraged to meet teachers at Christleton
High at open evenings held in November and July.
 To inform setting of students, KS2 data and information is analysed. MIDYIS assessments take
place in September and, in addition, Lucid Exact assessments and Hodder Access Maths
assessments are administered for all the Year 7 students at Christleton High School who score
below the national average in the MIDYIS assessments. If there are identified areas of need, the
Student Services department will arrange for appropriate intervention to be put into place. Parents
and teachers will be consulted and informed of the outcomes of the assessments and
interventions. These students will be added to the SEND register for the duration of their
interventions as they will be receiving additional support above what happens int e mainstream
classroom.

 Students attaining standardized scores below 85 are included in our programme
of additional literacy/numeracy support and added to our SEN register to enable
progress to be monitored and to inform teachers of the needs of the students.

 Key stage 3 & key stage 4 students experiencing difficulties may be identified as
being in need of additional support at any time in the academic year, as a result of
continuous assessment and observation by all staff. Staff are requested to
complete a referral to the SENCO if they have any concerns.
 Staff are expected to follow the Quality First Teaching guidance, (see below) for
students with a specific learning need. Students with additional needs may have a
one page profile, detailing the best strategies to adopt when teaching these
students – these are available on the Y Drive in the ‘Additional Student Learning
Information’ folder.
 Teaching and non-teaching staff support students in class with differentiated and
individual programmes designed to meet particular needs. Some students are
withdrawn from lessons to access additional support programmes in our Student
Services facility and in The Hive. Some students, following referral by Head of Year
or Leadership group, may work for a period of time in Student Services before
reintegration to full time mainstream lessons.
How to find the SEN details of the students you are teaching/supporting
The registers and details of all our students with special educational needs are on the
computer desk top or via Sims
Please find a means of highlighting the students you teach in your planning/records.
Parents and Carers will be reassured and less anxious if you are knowledgeable and
understanding of these additional needs; this is particularly so with regard to
students you are teaching for the first time.
It is also useful to be aware of students you don’t teach with special educational
needs, for example, autistic spectrum condition, social, emotional and mental health
difficulties and physical and sensory difficulties.

Support in the classroom
The Teaching Assistant in the classroom can offer support in a number of ways.
The TA can support the students, focusing primarily on the targets identified on the pupils’
EHCP or SEND profile. She/he will have an understanding of the specific needs of SEND
pupils and will establish a supportive relationship that will promote and reinforce their selfesteem. She/he will support the students(s) to learn as effectively as possible in both group
and individual situations by:
 Scaffolding the learning of SEND students
 Clarifying, breaking down and explaining instructions
 Assisting in the area of identified difficulty
 Encouraging students to stay on task and complete work set.
 Delivering differentiated work to identified individuals/small groups
The TA can support the teacher by
 Liaising with the class teacher to devise differentiated learning activities
 Providing feedback about pupils in the class to the teacher

 Contributing to the review of progress and maintenance of records
 Assisting with the preparation of suitably differentiated materials to cater for the
needs of the students.
If a student has individual support from a TA, in addition to the support outlined above,
assistance may be required to facilitate movement around the school/classroom and to meet
the specific needs of the individual. Some students have an entitlement to individual support
and the TA will respond to their needs as a priority; they will also be able to assist the
teacher and other students as appropriate. The TA must be made aware of the learning
outcomes for the lesson and needs access to necessary resources and materials to support
pupils effectively. Dialogue before and after the lesson is vital to ensure effective support.
The teacher must liaise regularly with the TA to discuss progress and consider appropriate
means of support
The classroom teacher remains responsible for matters of behavior and discipline in the
classroom; LSA’s will support the school behaviour policy.
How to make your classroom more SEN friendly
Timetables
Many SEND students have organisational difficulties and may forget things (students with specific learning
difficulties such as dyslexia, dyscalculia, dyspraxia; students with autism and students with social,
emotional and mental health difficulties such as ADHD, ADD, ODD and mental health needs. . Displaying a
large
A timetable with colour coding, in form rooms, may help these students be more organised.
Students can be given a similar timetable to use at home. A memory jogger for each night
may help e.g.
- Monday night pack PE kit for tomorrow
- Tuesday night Science homework to do
Labels
Labelling drawers and resources and keeping things in the same place helps students to
become familiar with the room layout. Practical rooms should use labels (and pictures) to
assist in both finding materials quickly but in helping with language/spelling familiarity.
Colour Coding
This can be an effective memory jogger for students.
Displays
Displays of basic information can support many pupils e.g. Spellings – subject keywords,
months, days, Times Table Charts, numbers 1 – 100, the alphabet, an analogue clock etc.
Giving Instructions
Chunk all instructions and provide a task list. Ask student to repeat instructions or explain
in their own words what they’ve been asked to do.
Homework
Give this in plenty of time to record it accurately. Do this for them if necessary. Homework
should also be recorded on Edulink.
Differentiate as necessary. A thirty-minute homework for most students could be a threehour one for a student with SEN. Include an expected time frame to help students with
ASC to gauge how much time they should spend on their homework.

Boards
Copying from the board is an extremely difficult task for some students and a source of great
frustration. It is sometimes easier to copy from a piece of paper….but, what is the real point
of copying anyway? A pre-printed sheet or a copy of any Power Point presentation could be
provided as a reasonable adjustment for these students and is likely to be of benefit to all
the students. If they must copy from a board it is a good idea to number the lines or write
lines in alternative colours to support tracking. Be sequential.
Some children have difficulty with some colours on whiteboards, it is good practice not to
have black text on a white background.
Ensure that the board is clean with no confusing left over marks from earlier work still visible.

Worksheets
Prepare using clear font size 12 – 14. Double spacing is helpful. Ensure photocopies are
clear. Where possible use a dyslexia friendly font Calibri or Comic Sans as the letter
formation is clearer and more closely resembles how a student would write by hand. For
example

The cat sat on the mat- Times New Roman
The cat sat on the mat- Calibri
The cat sat on the mat- Comic Sans

Special Educational needs and Homework
Homework should be set regularly for all students Homework should evolve from the
classroom work and include extension, enrichment, preparation, research, consolidation and
revision tasks. For lower sets, the focus should be adjusted to include more consolidation,
revision and preparation. Homework will be clearly communicated, added to Edulink and
noted in the planners. Our homework policy must be inclusive for all students. All our
students are encouraged and educated to work independently and to plan their time;
homework develops these skills and reinforces what has been learned in class.
There are some students whose genuine learning, behavioural and/or organisational
difficulties may prove to be a barrier to this due to their additional needs. These
students may be diagnosed with:
 Cognitive and learning difficulties including MLD and specific learning difficulties:
dyslexia, dyspraxia, dyscalculia.
 This may result in them being able to produce smaller amounts of work in the
same time taken for other students to produce more.
 Copying homework tasks from the board may be too challenging in a limited
amount of time.
 Organisation may be poor; close liaison with parents/carers will be required to
establish best fit strategies to help with organisation.
For students with social, emotional and mental health difficulties including
disaffected students and those with little support from home. Homework can
become just another confrontation point so please ensure differentiated
homework is provided to take student’s individual learning needs into account..
 Homework should be set as per homework timetable. Students are more accepting
of homework when it is set on a specific day each week; it becomes part of the

routine.
 Keep a record of homework produced/not produced. A letter summarising concerns
to parents, can be a more effective/less confrontational way of addressing students’
failures to produce independent homework.
 Remember, autistic students take instruction literally – school is for work not home.
Clear communication with parents is vital. The Student Services team can support
students with their homework after school or in their timetables Student Services
sessions.

Awareness is vital – refer to SEN register Have you considered?
 The homework club is staffed by LSAs on Monday, Tuesday and Thursday in
Student Services until 4pm. Letters home to parents and guidance for
students should include reminders of this facility.
 No need to relate directly to the next lesson. Reading; learning spellings to be
tested as next lesson starter; consolidation of learning; draw/label; research and
bring in evidence of; cloze procedure; practice new skills etc. can all be issued
without the worry of misplacing books.
 Rewards for homework done.

“If we meet the needs of our most vulnerable, we are meeting the
needs of every student in the school”.

Classroom Strategies – starting with the Child
Adapting our teaching to meet the needs of our
pupils
By Suzanne Ashman (SENDCO)

Top Tips

1. Give instructions in small chunks – support with visual cues – check by asking the pupil to
say what it is they have to do.
2. Break up activities. Attention = child’s age + 1
3. Create resources that are accessible. If it is a fill-in-the-gaps worksheet, ensure there is
enough space and where possible images to promote independent learning. Create
checklists with visual cues for a task with lots of different instructions.
4. Provide a clear structure to your lesson, setting learning objectives presented orally and
visually – return to these at appropriate points during the lesson as well as at the end of the
lesson. Ask what are you learning and why? How could you improve?
5. Use ‘Bottom up’ planning. Plan what everyone can learn and then differentiate, e.g.
all…most…some... Plan what you want the pupils to learn not what you want to teach. Then
plan the activities to facilitate the learning. http://www.4d.org.nz/edge/notice_adjust.html
6. Introduce new vocabulary – display visually and spend time with pupils using it to talk to
each other.
7. Allow pupils to demonstrate their knowledge in a variety of ways, e.g. re-presenting, mind
mapping, recording, drama, talk.
8. Encourage a range of grouping, pair and individual working – take control and include mixed
gender, friendships, ability.
9. Remember – Support memory by revisiting – reviewing – making it memorable – talking
about it – doing it – seeing it – quizzing it.
We remember:
10% of what we hear.
20% of what we see.
90% of what we hear, see and do.
Why 9?
Odd numbers are meant to be more memorable……..
•
•
•

give me 3 reasons why….
name 5……
List 7………..

Another way to differentiate.

Specific Learning Difficulties
Dyslexia – a learning difference linked to the way language is processed.
- There is approximately a 70% familial link - often male.
- The Bristol Dyslexia Association (BDA) estimates that:
10% of the population is dyslexic, 4% severely (3 pupils in a class of 30 to a varying degree).

Dyslexia manifests in different ways and to different degrees.
Indication that a child may have Dyslexia
Written work
•
•
•
•
•
•
•
•
•
•
•
•
•

Has a poor standard of written work compared with oral ability
Has poor handwriting with badly formed letters
Has neat handwriting, but writes very slowly indeed
Produces badly set out or messily written work, with spellings crossed out
several times
Spells the same word differently in one piece of work
Has difficulty with punctuation and/or grammar
Confuses upper and lower case letters
Writes a great deal but 'loses the thread'
Writes very little, but to the point
Has difficulty taking notes in lectures
Difficulty with organisation of homework
Finds tasks difficult to complete on time
Appears to know more than can be committed to paper

Reading
•
•
•
•
•
•
•
•

Is hesitant and laboured, especially when reading aloud
Omits, repeats or adds extra words
Reads at a reasonable rate, but has a low level of comprehension
Fails to recognise familiar words
Misses a line or repeats the same line twice
Loses his place - or uses a finger or marker to keep the place
Has difficulty in pin-pointing the main idea in a passage
Finds difficulty with dictionaries, directories, encyclopaedias

Numeracy
•
•
•

Finds difficulty remembering tables and/or basic number sets
Finds sequencing problematic
Confuses signs such as x for +

•
•
•
•

Can think at a high level in mathematics, but needs a calculator for simple
calculations
Misreads questions that include words
Finds mental arithmetic at speed very difficult
Finds memorising formulae difficult

Other areas
•
•
•
•
•
•
•

Confuses direction - left/right
Has difficulty in learning foreign languages
Has indeterminate hand preference
Has difficulty in finding the name for an object
Has clear processing problems at speed
Misunderstands complicated questions
Finds holding a list of instructions in memory difficult, although can perform
all tasks when told individually

Behaviour
•
•
•
•
•

Is disorganised or forgetful e.g. over sports equipment, lessons, homework,
appointments
Is immature and/or clumsy
Has difficulty relating to others: is unable to 'read' body language
Is often in the wrong place at the wrong time
Is excessively tired, due to the amount of concentration and effort required

If you see a cluster of difficulties together with abilities in specific areas,
the young person may be dyslexic.
Quality First Teaching - Dyslexia
Read
•
•
•
•
•
•
•

Use texts which reflect interests, particularly non-fiction for boys.
Use coloured overlays, line guides, tracking guide.
Use peer, adult, or taped support for texts. Use speech feedback on word
processed texts.
Pre-teach subject specific vocabulary.
Use visual cues to aid recognition.
Present text as clearly as possible. Highlight main points. Use bullet points.
Use coloured/non-white paper. Use blue/red/green pens on white board.

Write
•
•
•

Use ICT.
Use mind maps.
Use a coloured dot to indicate where to start (green for start, red for stop.)

•
•
•
•
•
•
Spell
•
•
•
•
•
•

Use alternative tasks to writing, e.g. charts, labelled diagrams, matching
activities. Use pair/group work.
Limit written responses to key points only.
Provide writing frames to aid organisation and recall of content as well as
reduce written requirements.
Provide visual reminders of writing needs and routines, e.g. check/add
punctuation, underlining.
Provide text for reading as an alternative to copying tasks.
Use lined or squared paper with deep spaces or large squares.
Use word banks on wall – in alphabetical order.
Have alphabet strip/cue cards stuck to desk
Provide visual cued key word lists for task, topic and subject.
Use word banks, personal wordbooks, spellcheckers.
Respond to pupil’s work in a positive way. Do not penalise for errors.
Bypass writing activities as above.

Numeracy
• Support with ICT to reinforce what has been taught.
• Set out page for recording – is the objective to set out the page or do the
operation correctly?
• Have examples of four rules visually represented.
• Use coloured pens for hundred/tens/units.
• Draw answers and processes.
• To support weak short-term memory (mental maths) give whiteboards and
extra time.
• Get pupils to explain to each other.
• Introduce mathematical language in structured, systematic way.
• Provide squared paper – use one square for a single digit.
• Teach number skills but accept the level that the pupil is capable of without
frustration. Thereafter provide aids.
• Make maths multi-sensory – use concrete materials at all levels and ensure
that they are used until you are sure that the pupil can manage without
them.
• Check written work frequently so that errors can be dealt with while the
pupil still remembers what the task was.
General
• Use Brain Breaks – finger exercises.
• Give information in small chunks. Repeat key points. Provide visual
reinforcement. Present instructions in small steps. Use flow charts, task
boards.
• Reduce homework to essential and manageable tasks. Write instructions for
pupil.
• Praise, praise, praise. Provide ‘pack up and sort out’ time.

Attention Deficit Hyperactivity Disorder (ADHD)
It is thought that boys outnumber girls by 4:1. It is estimated that between 1-6% of
the school age population is affected by ADHD. (R Tannock – Journal of Child
Psychology and Psychiatry)
AREAS OF DIFFERENCE
- Waiting – may cause stress.
- Short-term memory – forgetting rules and instructions.
- Sitting and concentrating.
- Impulsivity.
- Classroom stress.
- Self-monitoring.

•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•
•

Quality first teaching - ADHD
Seat near the teacher, within the class setting and surround with good role
models.
Reduce the amount of changes/disruptions as far as possible.
Maintain eye contact when giving verbal instruction.
Give one task at a time and monitor progress.
Have pre-established consequences for good and bad behaviour and stick
to them! Work with the pupil to determine these.
Use a timer to measure and extend time on task.
Allow pupil to scribble, draw, squeeze Blu-Tack whilst you talk – encourage
highlighting, underlining (provide a seat/place for input time).
Use ‘post its’ for questions and ideas rather than interrupt.
Do a stop – 10 second count before hand up/speaking.
Stay calm and clear if pupil’s behaviour is poor.
Reinforce positive behaviour and establish a system to signal good and bad!
Control size and membership of any group work – begin with positive peer
buddy.
Plan for the time of day when possible. Practical activities for the last
lesson. Calm lessons for after lunch.
Give a set time for writing and do not extend into catch up playtime – your
pupil will need these breaks.
Seating – central, away from displays with clear view of the teacher without
turning.
Use pupil’s name and give eye contact before giving instructions.
Chunk instructions and support with visual cues.
Check regularly that the pupil is on task.

Autistic Spectrum Disorders (ASD)
‘Autism (including Asperger Syndrome) is a lifelong developmental disability that
affects the way a person communicates, relates to others and makes sense of the
world’ (National Autistic Society).
What are the characteristics of autism?
There are three major areas, which cause people with autism serious problems.
1.
Social interaction - difficulty with social relationships, for example appearing
aloof and indifferent to other people
2.
Social communication - difficulty with verbal and nonverbal communication,
for example not really understanding the meaning of gestures, facial expressions or
tone of voice
3.
Imagination - difficulty in the development of play and imagination, for
example having a limited range of imaginative activities, possibly copied and pursued
rigidly and repetitively
Autism is also associated with repetitive behaviour and difficulties with changes to
routine.
Quality first teaching - ASD
 Use the pupil’s name before giving instructions.
• An individual workstation can be helpful.
• Give explicit, clear instructions, in the order of doing (may need to be only 1
instruction at a time). Ask the pupil to repeat the instructions.
• Don’t use phrases such as ‘Do you want to ........?’, ‘Shall we……?’, as they
may be taken as an option to refuse participation.
• For ASD pupils work is play, play is work.
• Use visual cues to make verbal information meaningful.
• Give examples of completed work so that pupil knows intended outcome or
can parallel model.
• Break task down into meaningful parts.
• Give explicit work targets which are achievable and shared with pupil.
• Make initial eye contact, but do not expect to maintain it.
• Allow the child time to think.
• Develop clear predictable routines.
• Language is taken literally, so abstract language will need to be explained
at the time of use.
• There will be a need for rules for listening, talking, turn taking, sharing,
waiting, working with others, starting, finishing etc.
• Pupil needs to sit where teacher can discretely assist and in a place free of
distractions.
• Check homework, and when it has to be in, has been written down and
pupil understands what is to be done.

Pupil Premium Strategies
•

One in four children in the UK grows up in poverty, and for these children the
impact on their chances of education and life success is profound.

•

The attainment gap between children from rich and poor backgrounds is detectable
at an early age (22 months) and widens throughout the education system, for
example children from the lowest-income homes are half as likely to get five good
GCSEs (General Certificates in Secondary Education) and go on to higher
education.

•

White working-class pupils (particularly boys) are among the lowest performers in
academic achievement.

This article is from the SecEd publication…
We’re all focused on hard and fast interventions for Pupil Premium students, but what
difference can we make in our general approach as teachers?
There is no doubt that the Pupil Premium has enabled schools to do more to improve the
outcomes for their disadvantaged students, but the achievement gap is rooted in wide
societal issues, which can feel overwhelming to a classroom teacher.
However, the minute we think that we can’t make a difference is the minute we stop
believing that education is the answer and we no longer believe that by working hard we can
rise up to any position in society.
Teachers and school leaders who are uncompromising in their belief that education can
change lives, will change lives.
Any student in your classroom can be a vulnerable student. Sometimes it is useful to
generalise in order to personalise our practice so that we can do our very best for every
student.
The Pupil Premium funding has had a manifest impact on classroom teachers: we all should
know who our disadvantaged students are – and perhaps we know them in a way we would
not have done previous to the introduction of the funding.

Quality teaching and learning first
“What you do on a daily basis as a teacher impacts directly on the life chances of the
students in front of you.” Alistair Smith, High Performers (2011)
The pre-eminence given to the impact of teacher quality on student achievement –
specifically on disadvantaged students – is supported by research, including the study
undertaken by the Sutton Trust (Improving the impact of teachers on pupil achievement in
the UK – interim findings, September 2011).
The Sutton Trust’s report states: “The effects of high-quality teaching are especially
significant for pupils from disadvantaged backgrounds: over a school year, these pupils gain

1.5 years’ worth of learning with very effective teachers, compared with 0.5 years with poorly
performing teachers.
“In other words, for poor pupils the difference between a good teacher and a bad teacher is
a whole year’s learning.”
All your students are entitled to challenging and engaging lessons. This means never
accepting anything other than great for them. This means ensuring you have provided them
with what they need in order to make progress. This means having the courage to say “that’s
not good enough” and trying something new. This means being in charge of your own CPD
and learning about your own teaching. Ultimately, it is about challenging your own thinking
about sub-groups and seeing students in terms of their potential rather than their putative
limitations.
Getting your relationships right with your students is your responsibility as the adult. Rita
Pierson in 2013 said: “You won’t like (all your students), and the tough ones show up for a
reason. It’s the connection. It’s the relationships. So teachers become great actors and great
actresses...” The point is, if you don’t like them – they can never know. James Comer
(1995) puts it well: “No significant learning occurs without a significant relationship.”
With a positive relationship in place and maintained, you must then know where your
disadvantaged students are on their learning journey and how you can accelerate their
progress. When planning, consider how many opportunities you have included for your
Pupil Premium students to grow, to make progress, to shine.
Make sure these moments are frequent and meaningful.
How often do they have their voice heard in your classroom? How often do you celebrate
their successes and encourage them to learn from their mistakes? Study the learning in
your classroom, track when your students are most engaged and challenged – ask your
colleagues to support you with this. How and when is their learning at its best?
When a child’s home life is characterised by chaos, uncertainty and stress, your classroom
must be a reservoir of hope, optimism and calm. Speak and listen to your students as if
every conversation is the most important one you will have all day – participate fully,
immerse yourself in it, value it and recognise the significance of it for you and your students.
Remember the small details. Know that this might be their first – possibly their only – positive
conversation with an adult that day. Make it reciprocal, sincere and affiliative.
Living with stress and in poverty changes children’s brains and their thinking (Jensen, 2009).
Being exposed to more discouragement than encouragement (typically disadvantaged
students’ negativity to positivity ratio at home is unhealthy) will spawn fragility and
deficiencies known as learned helplessness and learned hopelessness.
Learned helplessness is behaviour typical of Pupil Premium students – children who have
endured repeated aversive stimuli in which there was no perceived escape. These children
learn that they have no control and are helpless and, as a result, hopeless. You will
recognise these students, we all teach them: reluctant to contribute, often quiet and
withdrawn, displaying apathetic behaviours.

These students will feel like effort is futile, so often refuse to make any effort whatsoever.
This isn’t defiance. This is behaviour which has been learned during times of uncertainty and
unpredictability.
Promoting a growth mindset with these students is vital (see the work of Professor Carol
Dweck). Use growth mindset language: what mistakes did you make that taught you
something? What will you do to improve your work? Praise students and frequently
recognise their successes by focusing on the effort, time or the strategy they used – both
verbally and in their books. Let them see that failure is a part of learning; make mistakes
yourself and value them. Challenge and correct fixed mindset language in your classroom.
This will, in time, begin to unshackle the student from learned helplessness.
Your classroom must be a place where your Pupil Premium students can take risks and are
comfortable with making effort, even if it results in making errors. Research has shown that
smiling releases serotonin – a neurotransmitter that produces feelings of happiness. When
we smile (real or forced) we prompt an increase in blood flow into the frontal lobes of the
brain, which in turn increases the release of dopamine.
As a result, we feel happier. Not only will we be happier but our smile might trigger the
release of dopamine in our students’ brains too. Studies have suggested that if you smile
often enough, you can rewire your brain to make positive patterns more often than it does
negative ones.
You can, therefore, over time, create a positive climate for learning in your classroom by
smiling at your students. And I will always, without fail, smile the most at my most
challenging students. I am sure we all have that one student who appears sullen and often
surly. Ask yourself: has anyone smiled at him/her yet today? Make it your objective to earn a
smile from them before they leave your classroom.
Behaviour
I remind myself every day: people are not their behaviour. When correcting misbehaviour I
will endeavour to isolate the undesirable behaviour from the student. This does two things:
first, rectifying behaviour is infinitely more achievable than changing who you are! The
alternative feels beyond the bounds of possibility.
Second, it preserves the student’s sense of self and leaves their self-esteem intact. Every
behaviour has a positive intention behind it – often well hidden and difficult to decipher for
anyone other than the person it belongs to – but inherent in each behaviour choice is a good
intention.
What is the need underlying the behaviour? What is the behaviour a symptom of?
Separating the behaviour from the person by using phrases such as “when I look at you I
see someone who/I don’t see someone who...” or “when you chose behaviour like that...”
can deliver a positive message to the student as it criticises the act or behaviour, not their
sense of self. It takes careful handling – there have been times (and I’m sure there will be
more to come) when I have unintentionally escalated a problem rather than de-escalated it.
Engaging with human behaviour needs to be done so conscientiously and deliberately, and
it needs to be planned.
Develop an inner monologue when correcting behaviour: what is the need concealed by this
behaviour? What can I say to disarm, to neutralise, to de-escalate the situation? Every word
becomes purposeful and considered. Your Pupil Premium students may be more likely to
display improper behaviours in your classroom: calling out, greater impulsivity, forgetting

instructions due to poor short-term memory, acting without permission. These undesirable
classroom behaviours could be a symptom of living in poverty and stress (Jensen, 2009).
You may feel frustrated by correcting the same behaviour of the same child every time you
teach them. What proportion of behaviour issues in your classroom stem from your Pupil
Premium students? What about at whole-school level? Understanding that children raised in
poverty are especially vulnerable to stressors which undermine traditional school rules –
and, worryingly, school performance – is crucial. It is not a case of students choosing to get
it wrong. Sir John Jones in The Magic Weaving Business (2009) states: “Those who need
our support the most will probably deserve
it the least.”
What they are experiencing at home – away from your influence – could be sabotaging and
compromising their ability to behave in a way you would like them to. Every proper behaviour
response you do not see needs to be taught – it may need to be taught every time you teach
that student – and the correctional process must be positive in order to increase the
student’s chances for improved future behaviour. Use phrases such as:
•
•
•
•
•
•

Earlier today when you...
I was expecting...
Most adults would have expected you to...
When you responded with... I was actually expecting...
A proper/appropriate response would have been...
I know you wouldn’t normally do this, but...

These kind of phrases will support your students by showing them how to correct their
behaviour. If there was ever a need for flexibility in your classroom, it is here.
“The best thing about being a teacher is that it matters. The hardest thing about being
a teacher is that it matters every day.” Todd Whitaker
What you do in your classroom, and what you choose to say, and how you choose to say it
all makes a difference; it changes lives, especially for your most deserving disadvantaged
students. It all matters.
Caroline Sherwood is an English teacher and Pupil Premium lead teacher at South
Molton Community College in Devon. She began her teaching career 12 years ago in
Kent before moving to the South West.

General Strategies
Get to know your PP pupils:
Find out how they prefer to learn and plan accordingly.
Find out about their hobbies and interests and ask them about them.
Find out information about their context and background. Have they got siblings in school? What is
their family background; What was their attainment on entry? What is their reading age?
Think about your seating plan and data sheets:
Highlight PP pupils on your seating plan.
Think carefully about where they are sitting and who they are sitting next to.
Highlight pupils on your data sheets.
Take an extra time to think about their data and what support they need to make progress
Plan your behaviour management strategies:
Meet and greet pupils at the door. Welcome pupils in to the classroom.
Develop mutually respectful relationships with PP pupils.
Use praise and rewards for positive contributions, good work, exceeding expectations.
Work out what behaviour management strategy works best for each PP pupil.
Target PP pupils for support:
Approach PP pupils first to see if they understand the task set or need support to complete it.
Target PP pupils for questioning; ask them to respond in full sentences. Use Blooms Taxonomy to
extend and stretch their answers.
Ensure PP pupils know exactly what level they will be working at or are aiming for in the lesson.
Continually check the progress of PP pupils throughout the lesson.
Make sure they know their current grade/level, their target grade/level and what they need to do to
improve

Remove barriers to learning:
Provide equipment and resources where necessary.
Provide access to free revision and home learning materials.
Ask about funding contributions to enable them to attend school trips.
Effective and Timely Feedback
Feedback is information given to the learner and/or the teacher about the learner’s performance
relative to learning goals. It should aim to (and be capable of) producing improvement in students’
learning. Feedback redirects or refocuses either the teacher’s or the learner’s actions to achieve a goal,
by aligning effort and activity with an outcome. This feedback can be verbal, written, or can be given
through tests or by means of ICT. Providing effective feedback is challenging.

Accelerate Pupil Progress by:
Providing feedback at the right time, with a specific purpose and desired outcome.
Ensuring it is specific, accurate and clear e.g. “It was good because you...”.
Comparing what a learner is doing right now with what they have done wrong/misunderstood before (e.g. “I
can see you were focused on improving X as it is much better than last time’s Y”).
Providing specific guidance on how to improve and not just tell students where they have gone wrong.
Modelling correct work/ processes where possible and appropriate.
Avoiding comparison to other pupils.
Encouraging peer and self-assessment.
Providing opportunities for pupils to make improvements following feedback.

Example: Marking for Improvement

Original work

Feedback from
teacher

Improvements
made by
student

Metacognition
What is it?
Meta-cognitive and independent learning strategies (sometimes known as ‘learning
to learn’ strategies) are teaching approaches which make learners think about
learning more explicitly and take ownership of their learning. This is done by
teaching pupils specific strategies to set goals, monitor and evaluate their own

learning. Overall these strategies involve being aware of one’s strengths and
weaknesses as a learner, such as by developing self-assessment skills, and being
able to set and monitor goals.
These strategies are usually more effective in small groups so learners can support each other and
make their thinking explicit through discussion; they also tend to be particularly effective with lower
ability pupils. These strategies are more effectively learned when they are taught, modelled and
applied in a range of contexts and across the curriculum inside and outside of the classroom.

Accelerate Pupil Progress by:
Teaching approaches which encourage learners to plan, monitor and evaluate their learning have very high
potential and impact.
Teaching pupils explicit strategies to plan, monitor and to evaluate their learning, and give them opportunities to
use them with support and then independently.
When using approaches for planning, ask pupils to identify the different ways that they could plan (general
strategies) and about the best approach for a particular task (specific technique).
Encouraging and supporting pupils to monitor their progress by identifying the key steps they need to be aware
of as they go through a task to keep it on track. (Where might this go wrong? What will be the difficult parts?
How can you support them to tackle it?)
Supporting pupils to evaluate their own progress. Evaluating can be part of the process of checking so that it
feeds into the current task as it nears completion (Can you make it better? Are you sure this is right?). It can also
feed forward into future tasks (What have you learned that will change what you do next time?).

Model and explain the strategies being taught so that pupils and students understand what
they are learning.
Example:Mind mapping – the purpose of this metacognitive technique is to visually map out the
connection between an individual’s way of connecting concepts.
Directions:Provide students with a list of concepts and ask them to arrange them in a way that
reflects their own individual thinking and associations between the terms.

Peer Support and Feedback
What is it?
A range of approaches in which learners work in pairs or small groups to provide each other with
explicit teaching support and feedback. In cross-age tutoring an older learner takes the tutoring role
and is paired with a younger tutee or tutees. In Reciprocal Peer Tutoring, learners alternate between
the role of tutor and tutee. The common characteristic is that learners take on responsibility for aspects
of teaching and for evaluating their success. Peer assessment involves the peer tutor providing
feedback to children relating to their performance and can have different forms such as reinforcing or
correcting aspects of learning. Relatively short but intensive periods of tutoring over 4-10 weeks are
likely to be more effective than using it over longer periods of time.

Accelerate Pupil Progress by:
Ensuring that activities are sufficiently challenging for the tutee that they can benefit from the tutor’s
support but not too difficult that they cannot succeed with a teacher’s support.
Planning the organisation of peer tutoring well to address the logistical challenges.
Making the role of the tutors explicit, ensuring best practice for tutoring is modeled and scaffolded.
Setting up ground rules for peer tutoring activities in advance to ensure pupils stay on task and are
focused on the activity at hand.
Using several different approaches to peer-tutoring which make different demands on the tutees;
working in pairs, small groups, providing reciprocal feedback.
Pairing older pupils with younger pupils or more able with less able peers to support and mentor
Reviewing challenges and successes of the tutoring with teaching groups to ensure tutoring impacts
positively upon pupils’ progress.

Differentiation

Accelerate Pupil Progress by:
When planning ask yourself two questions:
1. What are the most advanced skills, concepts and facts that the most able student in the class will just manage
to get?
2.
What are the skills, concepts and facts that the
least able student in the class will just
manage to get with appropriate support?
A middle ground can be added (what will stretch the average student in the class?). This allows three sets of
learning outcomes to be created and described as three levels.
Differentiation examples:
Above and Below - All students are asked to carry out a common core task. Some students finish it quickly as
the task is relatively easy for them and they move on to a planned extension activity. Meanwhile, other students
who may be struggling with the core task are supported by additional materials, or by being given a lower level task,
or by receiving extra help from the teacher, or by receiving support from the learning assistant. Please note how
important it is that the support for the ‘less able’ is planned by providing: additional explanatory material, rephrasing the task, reducing the reading age of the task, using symbols and pictures, using online resources.
Ability Groups - The class is subdivided into small groups according to students’ ‘ability’ in regard to the topic in
hand. This is important as pupils should not be grouped according to their general ability alone. Each group is
given materials and tasks appropriate to their prior knowledge / reading abilities / aptitudes / motivation.
Peer Coaching - This approach asks the more able to move ahead, do some advanced learning and then come
back and teach or coach the rest of the class. This can happen in a variety of ways, for example: those who are
able to prove that they have achieved the main are asked by the teacher to go around the class coaching other
students on an informal one-to-one basis or those who have achieved the main learning are asked to get together to
research, plan, prepare, and actually teach, the next lesson
Mixed-ability Manipulation - The teacher organises small mixed-ability groups, say groups of three. Each group
therefore has a ‘high ability’, an ‘average ability’ and ‘low ability’ student. Each student is then given a letter: A, B
or C, All the ‘average ability’ students are given the letter A, all the ‘low ability’ students are given the letter B and
all the ‘high ability’ students are given the letter C. The teacher divides the topic to be studied into three parts and
prepares a task for each. The groups then break up. All the Cs go to one area of the classroom where they can
support each other in completing the task relatively independently. Likewise, all the As go to another area of the
classroom where they support each other in getting the task done. The tasks given to As and Cs need to be
capable of being done with minimum help from the teacher. The teacher gives her or his time to the least able –
the Bs. At the appointed time, the original groups of three reconvene. In each group, the students teach each
other. The least able, the Bs, are able to make a full contribution because they will have learned their topic
properly, thanks to the support and guidance of the teacher.
5. Menu - In ‘Menu’, students are asked to make choices about the level of challenge that they take on.
It’s a simple idea: design three (or more) tasks, each to a different level of challenge, and ask the students,
individually, to choose which task is right for them. Please note that this is the same activity (e.g. writing an
essay), but expressed in three different levels of difficulty.

Appropriate and Timely Intervention
What is it?
Intervention is defined as ‘the strategies and methods used to narrow the gap between
identified target group and individuals to ensure all pupils attain well and make the
expected levels of progress’. This should be both within and beyond the classroom and
should be timely and appropriate to the specific skills gaps and needs of individual
pupils. There are three distinct waves of intervention which staff should follow.
Wave 1 - The effective inclusion of all children in high quality teaching & learning.
Wave 2 - Additional time-limited provision in the form of small-group intervention outside
the normal classroom.

Wave 3 Specific targeted interventions for identified pupils outside the classroom

Accelerate Pupil Progress by:
Wave 1
To include:
A nurturing environment with relevant, tailored and differentiated opportunities for learning.
Opportunities for small group experiences in a safe and secure space.
Extra time for responses to questions or contributions to group discussion.
Extra time for activities where needed.
Scaffolding of activities and modelling of exemplar work and responses.
Using practical activities and experiential learning.
Opportunities for pupils to transfer/generalise their learning in different contexts and between different
subjects.
A clear focus on literacy and numeracy.
Opportunities for revision and over learning.
Access to groups where pupils are working with peers of similar levels.
Access to grouping that enables pupils to work with peers who will provide good role models for language
and communication skills and for co-operative and independent application to task.
Teaching and learning which is multi-sensory and well structured.
Changing direction and re-shaping tasks to enhance pupil progress and understanding.

Wave 2
When considering pupils for Wave 2 additional support, teachers should first consider whether the elements
of Wave 1 provision are in place. It may well be the considered judgement that despite some of these
elements not being in place, a pupil is sufficiently behind their peers to merit additional support.
Nevertheless, the thorough implementation of quality first teaching should be a priority. Wave 2
interventions should be used for pupils who can be expected to ‘catch up’ with their peers as a result of the
intervention.
Examples:
Small-group intervention for example after school booster classes; holiday revision camps, withdrawal
classes during the school day.

Wave 3
Additional time-limited intervention and provision to enhance the progress of identified children where
Waves 1 and 2 are not, on their own, having the desired effect.
This will involve intensely focused teaching activities which tackle fundamental gaps in skills, knowledge and
understanding which is preventing progress
These would usually be conducted on a 1 to 1 basis where the teacher does not expect pupils to make the
expected progress in a group situation.

Collaborative Learning
What is it?
Collaborative or cooperative learning can be defined as learning tasks or activities where students
work together in a group small enough for everyone to participate on a collective task that has been clearly
assigned. This can either be a joint task where group members do different aspects of the task but contribute
to a common overall outcome, or a shared task where group members work together throughout the activity.
Some collaborative learning approaches also get mixed ability teams or groups to work in competition with
each other.

Accelerate Pupil Progress by:
Ensuring support is in place for pupils to practice working together. Do not assume this will happen
automatically. It will take time.
Setting out and agreeing ground rules for group work and collaborative task.
Appointing a chair of ‘leader’ for tasks to ensure pupils are on task and focused.
Designing tasks carefully so that working together is effective and efficient, otherwise some pupils will try
to work on their own and some will be left out.
Using competition between groups to support and engage to work more effectively and efficiently together
group. However, be careful as over-use of competition can focus learners on the competition rather than
succeeding in their learning.
Encouraging lower achieving pupils to talk and articulate their thinking in collaborative tasks as they may
contribute less.
Sharing good practice between colleagues; especially those from practical subjects where group work and
practical learning may be done more frequently.

Example:

One to One Tutoring
What is it?
One to one tuition is where an individual pupil is removed from their class and given intensive tuition.
It may also be undertaken outside of normal lessons, for example as part of after school programmes
or summer schools. Short, regular sessions (about 30 minutes, 3-5 times a week) over a set period of
time (6-12 weeks) appear to result in optimum impact. Evidence also suggests tutoring should be
additional or supplemental to normal instruction, rather than as a replacement and that teachers should

monitor progress to ensure the tutoring is beneficial. One to one tuition is very effective in helping
learners catch up. Short periods (5-10 weeks) of intensive sessions (up to an hour three or four times a
week) tend to have greater impact.

Accelerate Pupil Progress by:
Ensuring that the tutee has been effectively selected. Use a variety of evidence to
choose the most appropriate pupils. Ensure that the tutee’s needs are effectively assessed
and tuition is planned to take place at the optimum time in their school career.
Making sure it is additional to high quality whole class teaching. One to one sessions
are additional to normal whole class lessons. Ensure that there is a strong and explicit link
between the learning in class and the content of the tuition sessions so that learning is
transferred from one context to another.
Applying learning. One to one tuition sessions allow time for the tutee to apply the
learning directly. Therefore, part of the session will allow for independent work albeit for a
short period.
Planning appropriate outcomes that are communicated and evaluated. Tutors and
class teachers have clear expectations about the purpose and outcomes of the period of
tuition. These have been shared with the parents and carers as well as with the tutee.
Evaluation of progress towards the specific goals is made during and at the end of the
programme to review progress and support next steps planning.
Involving the tutee in self-assessment. When the tutee understands what they need to
learn next; why it is important and is able to evaluate how successful they are in achieving
the goals, they are more engaged in the tuition and more likely to transfer the learning to a
wider range of contexts.
Developing a positive relationship between the tutor and tutee. Where the tutee feels
happy and confident they ask questions and clarify any misunderstandings. There is an
appropriate balance of tutor/tutee talk and an effective, learning dialogue takes place.

Sutton Trust Toolkit
http://www.cem.org/attachments/1toolkit-summary-final-r-2-.pdf
https://www.tes.com/news/school-news/breaking-views/25-low-cost-ways-maximisepupil premium-spending

